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Introduction

» Achieving Standards with Inspiration® 7

The twenty-first century, and beyond, will demand new ways of doing things, looking at the
world differently, thinking systematically, and constantly assimilating new information. Lifelong
learning will be fundamental to success.

To meet these expanding needs, curriculum standards and benchmarks are changing to include
more “learning to learn” skills. One such change is the integration of visual learning and
thinking skills into the standards. Research demonstrates that visual learning methodologies help
students think out-ofthe-box, understand concepts, connect information, and remember facts. In
short, visual learning helps students create and learn.

The curriculum standards that frame the lessons in this book derive from those set by
professional associations and individual states. They demand far more of learners than the mere
memorization of facts. Instead, they require students and teachers to explore systems of thought,
understand world views, and implement processes, both creative and investigative—endeavors
that lend themselves admirably to visual learning strategies.

This book is just a start. We hope the ideas it contains stimulate your own thinking as you adapt
them to the needs, contexts, and styles of your students. More importantly, we hope the learning
strategies presented here serve students well, as they embark on a future filled with thoughtful
choices and understanding. Building a foundation for lifelong learning is the ultimate standard.

FNona. Ioathaven

Mona L. Westhaver
Cofounder and President
Inspiration Software®, Inc.

©2002 Inspiration Seftware®, Inc.
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Lanquage
Arts

Visual learning techniques such as story webs, character maps,
and Venn Diagrams were developed by language arts teachers,
and are recognized as tried and true practices. The lessons in
this section present these and other techniques for incorporating
visual learning into your language arts curricula.




Amazing Words

All languages
grow and change
in response to the
lives and times of
speakers. As
students build their
vocabulary, they can
also map the “lives”
of individual words
that have come into
our language.

» Standard

Students use knowledge of word meaning to develop basic and technical vocabularies.

b Skills

*  Awareness of language change
* Research strategies

* Word derivation
» Materials needed

Dictionaries, thesauruses, and other language reference books

P Preparation

1. Prepare a lesson on several words with unusual derivations (for example, chortle,
bloomers, satellite, etc.).

2. Explain the meanings of the words and their derivations.

P Lesson

1. Open the Inspiration® Language Arts—Vocabulary template. Enter the word in the
correct symbol and add the definition in the open note.

2. Have students fill in the remaining parts of the template.

cefy | marked by or given
o offhand and often
dizdainful dismizsal;

havg bty or supercilions,
especially associated with
pecple who feel they ame
FUpeLor.

¥

Hentences

zelfless inconsiderate

The
introdwetion

Jezzica

found Joe's
attitode 1o the story
towrands sugggsteq a
athletes "Let them cavalier hias
cavalier., follow their on the part of
owmn mles," he the author.
zadd witha

cavalier
expression.

3. When appropriate, add other categories for additional information about the
word.
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P Follow-up activities

1. Throughout the year, have students submit entries for a “Word of the Week” to post on the
classroom bulletin board.

2. Using the selected word as a title, encourage students to write a story or poem with that theme.
If students choose to write a story, the Language Arts—Literary Web template can help them get

started.

Hewr stdent

Wants 10 make
an hmpression

&

Ben offends
Lena when he
contradicts her
in clazz

Teacher asks
Lena o help
EBen catch up
with the restof
the class

P Challenge activity

Very good
student

!

/ Highest GPA in
@ - her class

m\ﬂ/m

Characterization

A achool like
ours

Friendzhip

Egzno

Have students investigate and diagram the process used by the editors of the Oxford English
Dictionary as they determine which words should be “officially” added to the language.
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Figures of Speech

Figures of speech
keep our language
rich and lively.

They also help

students progress in
their ability to think
abstractly.

» Standards

Students recognize, interpret, and use figures of speech.
Students incorporate figurative language info their writing.

P Skills
% Abstract thinking
% Creative writing

P Preparation
1. Create a diagram like the one
to the right and save it as a
template using the Inspiration®
Template Wizard. Name this
template Figures of Speech.

Abatract
julayiii]

Concrete
pilaliine

2. Review the definitions of
metaphor, simile, and
personification, and provide
examples. If necessary, use the
Inspiration® Thinking Skills—
Comparison or Thinking Skills—
Venn Diagram templates to further
show how unlike ideas can be
compared fo reveal a metaphor.

(-
(L

P Lesson

1. Discuss the differences between abstract and concrete nouns. Open the Figures of
Speech template you created, and ask students to brainstorm concrete nouns and
abstract nouns. Enter their suggestions into the subtopics associated with each type

of noun.

2. Study each pair of words and ask volunteers to come up with figures of speech that
wed the two nouns. Enter the new figure of speech into the rectangular symbol

associated with each pair.
Conerete Ahatract
e

nouns
]
a‘ —
Trees of

knowledge
undergrowth

of ignorance
The pages of
= il 3pin a tale

Happy
childrer, like
puiLing
kittens

Clear blug
juztice
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P Follow-up activities

1. Encourage students to find examples of figurative language in published works and create a
diagram to illustrate their work.

from A5 For

. Lok ¥
Metaphor : by William
Bhakespeare
A1l the world'z a stage
fronn "M lose
. iz like a red,
Simile: red mose" by
My love Rabert Burmns
I
3 3 . : "o tlj.?
Personification: Mirmar Sfylvia Plath
I

2. Ask students to use the Record command to add a sentence using their figure of speech.

3. In small groups, have students go through their writing portfolios and look for places to add
figurative language.

P Challenge activity

Have students use concept maps to explore figures of speech such as hyperbole, oxymoron,
extended metaphor, and so on.

©2002 Inspiration Seftware®, Inc.



lmproving Comprehension

¥

Many scholars

have shown the
importance of
regular written
response fo reading,
both as a way of
monitoring student
comprehension

and providing a
forum for skills

\ enhancement. /

» Standard

Students read a range of literature from many periods in different genres to build an
understanding of the many dimensions (e.g., philosophical, ethical, aesthetic) of human

experience.

» Skills

X Support reading process and critical thinking
X Metacognitive skills
X Writing skills

» Materials needed

Each student’s individual choice of reading material

P Preparation

1. Make a list of the information students should be looking for in their independent
reading. For example, “Find a passage you think is very descriptive,” or “List new
vocabulary words you find in your reading and investigate their meaning.”

2. Update the list every week to correspond with curriculum. Eventually, students can

volunteer questions for the group to respond to.

3. Post the weekly list on the bulletin board and remind students to look at it often.

4. Create a diagram with your questions and save it as a template using the
Inspiration® Template Wizard. Name this template Reading Comprehension.

& Descriptive ad...

i Descriptive ad...

Example from the hook. Example from the book.
Dezcriptive Descriptive
ad jective adjective
- /
AT A
L Descriptive ad... I Descriptive ad...
Example from the hook. Descriptive Deacriptive | Example from the book.
adjective adjective
Characters
4
- Pazzage from
Word and its [P

d?aﬁni‘ior: mcl:;w ‘ ) he hook Passage from...

: Title and Look for a passage in

Author: wour book that makes

wou feel a place or
character is very real.
“ord and itz
definition 9
bl et words or techwdques did the author
use 1o make his or her writng so real?
Betting

%
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D Lesson

1. As students finish their reading, have them record their reading responses in the Reading
Comprehension template you created.

2. Encourage students to use the Note tool to add information if they have additional comments or
questions about their reading.

dappled:
marked with

apots of a
different colox;

speckled

crepuscular
pertaining 1o
tarilight

I knowr that onomatopoeia
means words that sound like
their mesnings —is there a
term for words thatdon't

aound like their mesnings?
Trilight is a romantic word
and crepuscnlar sounds like a
had disease !

P Follow-up activities
1. Have students respond to one another’s diagrams. This allows them to learn about other books
they might want to read and gives them further practice in reading and writing.

2. Print out diagrams and create a bulletin board of recommended books.

3. Use this technique in content areas to monitor students’ understanding of assigned reading.

P Challenge activity
Have students brainstorm analytic questions about literature and apply these questions to the text
they read.

©2002 Inspiration Seftware®, Inc.



Using Traditional Narratives

P Standards
Students understand the ways in which culture and time period influence a literary
work.
This lesson helps Students understand recurring themes and conventions of literature.
students understand
the archetypal .
foundations of P Skills )
traditional x Awareness of narrative patterns
narrative, useful * Literary cno|ysis
both to literary
analysis and their .
own writing. 4 Materials needed

Collection of books containing a variety of traditional narratives (legends,
fairy tales, folktales, etc.).

P Preparation
1. Plan a half hour silent sustained reading period each day for at least one week
prior to the activity. This gives students an opportunity to become familiar with the
stories in your collection of traditional narratives.

2. After each reading period, have students record their observations. For example,
“the youngest son or daughter is often the hero of the story.”

D Lesson
1. Choose one kind of traditional narrative and have students brainstorm its
characteristics.

2. Discuss these characteristics and have students offer examples from the stories they
have read. Continue with several more traditional narratives.

Achieving Standards with Inspiration®7



3. Open the Inspiration® Thinking Skills—Comparison template.

4. In small groups, have students compare two of the traditional narrative types.

Differences - Differences
1
4
Often used to
explain natural Often nsed 1o
phenomena cantion the listensr

The exd iz
The end is not always Events often happen in
happy groups of three (usually in Fairy Tale almost always
Westemn tales) happy

Sordes take place

"long ago and far

away," or "once
upon a time"

Stories are often
asgociated with a
region

0w outof oral
tradition

P Follow-up activity
Have students write their own version of a traditional narrative, using Inspiration to diagram the
structure of their story.

Tall Tale

Problem is
solved ina
humoms way

The menior can be a wise

there lived O the other side old person, a mythical
of the mowntains creature, & talking animsal,
L1

L Arross

i
Bulldozer
Bill heard
a distant

a fellow aong
nEmed
wha a3
a canyon
and
Bulldozer Bill

as ——named IMehitabel
hiraingy
stong

a raging ver ].ive\_i a
musiral
maiden

P Challenge activity

Compare conventions of the European fairy tale with similar tales from other world traditions.

©2002 Inspiration Seftware®, Inc.




Writing a Mystery Story

Reading mysteries
demands close
attention to text and
the use of problem
solving skills. Even
more demanding,
however, is the
writing of a
mystery. This lesson
helps students get a
story started and
reinforces skills

» Standards

Students write to express, discover, record, develop, reflect on ideas, and to problem

solve.

Students use available technology to support aspects of creating, revising, editing, and

publishing texts.

Students use literary devices effectively, such as suspense, dialogue, and figurative

language.

b Skills

% Application of reading skills to writing
X Reinforce the structure and elements of a short story
% Planning and organization

\ ccrmed i eechs. /) Preparation

1. Create a diagram like the one below and save it as a template using the

10

Inspiration® Template Wizard. Name the template Mystery Story.

<L

Iwstery Storv

ﬁ guapects #

&

Reting
Setting

The seting should
include where and when

Detective

the story takes place. For
example, an abandoned

house in the country,
during the winter 100
WEALS ag0.

%

2. Select several short mystery stories to share with your class. For example, “Murders
in the Rue Morgue,” by Edgar Allan Poe or any of the Sir Arthur Conan Doyle

Sherlock Holmes mysteries are good stories to start with.

3. Discuss the mystery stories and have students identify common aspects of plot. They
may also wish to talk about mysteries seen on television or in theaters.
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P Lesson
1. Divide your class into several groups. Group members should develop a unique mystery story
idea and collaborate to fill in the Mystery Story template you created.

2. Next, start a new Inspiration diagram and encourage each group to brainstorm a list of clues
that might be found at the scene of any crime. Have groups exchange clues.

palette with
paint sl wret
harmonica
-y Clues
photo of &
mysterions stethoscope
TWOMALL
Car kew
one ed moge

3. Each group should now reopen the diagram they created using the Mystery Story template and
devise a plot based on the clues they received.

4. Have groups share their mystery plot with the rest of the class when they finish.

P Follow-up activities
1. Encourage students to work individually on their own mystery story. It may be based on the one
they began in their group, but they can make changes to create a more believable story.

2. Students may write their mystery in play form and perform it for the rest of the class or for other
classrooms.

P Challenge activity
Have students describe each of the characters, their motives, alibis, and so on. They can even create
a story map that shows how their mystery is resolved.

©2002 Inspiration Seftware®, Inc.
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Responding to Writing

When students
work in writing
groups, the quality
of their responses
to one another’s
writing determines
the success of the
activity. This lesson
helps students
formulate specific
comments that
support other

writers.

» Standards

Students evaluate their own and others' writing (for example, participation in peer
response groups).

Students incorporate suggestions from teacher and peers.

» Skills

% Application of literary understanding to writing
% Critical reading

*

Revision techniques

P Preparation

1.

Prepare a diagram like the one below and save it as a template using the
Inspiration® Template Wizard. Name this template Peer Responses.

Peer
Responze
Gronp

/

Wiiter's joh

Responder's
jab
hejxfgl?ér Euﬁet group o listen carefully
for or think

with the group ahout

Formlate
specific
COLIEnts

Invite another teacher or classroom visitor to come to class and share a piece of
personal writing.

After the reading, model a response conference. Tell the visitor what you found
inferesting, point out words and phrases you liked, and ask questions about
sections you would like to know more about. Have students volunteer their
comments.

P Lesson

1.

2.

Discuss the writing conference the students observed. Examine the kinds of
comments made to the writer.

Point out the difference between general and specific comments. Remind students
that unkind or overly critical remarks are not helpful.

Achieving Standards with Inspiration®7



3. Distribute the Peer Responses template you created. Talk about the writer’s job. Ask students to
generate questions a writer might want a group to listen for or think about.

Do o, hasre
suggestions for
the ending?

Dioes the story
Decide what make sense?
WO WAL WoT
2roup 1o lizten
fnraig?l]{lm Dioes the end
FEETN
unexpected?
I5 there a better
dezcription or
Tiore gpecific Can you follow
wrorda? the dialogue?

4. Next discuss the responder’s job. Ask students to think of ways to phrase comments that are
specific and positive.

Howrdo you I need 2ome
Trant your Formulate 4 m;z
reader 10 feel apecific Iescnp 10T 30
when they COMMEnts CAL PICTilre
read this? what youte
: writing about.

I wrant to know more abont
wour main character - 1
don't hawe a good idea of
how old he ia

I like how wwou gtaxted , but I
gotconfused abont where
the story ok place.

P Follow-up activities

1. Throughout the year ask students to share comments that have helped them with their writing.
Post these on a bulletin board.

2. After a good writing conference, ask students to re-enact their discussion.

P Challenge activity

Have students role play various famous writers taking part in a response group.

©2002 Inspiration Seftware®, Inc.
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Narrowing a Topic For Research

One of the
biggest problems
for students is
narrowing a topic
to a point where it
can be addressed
in a short paper.
This lesson helps
students pave

the way for a
successful project.

» Standard

Students demonstrate the ability to focus ideas, narrowing from a broad topic to a more
specific one.

P Skills
% Critical thinking
X Prewriting
% Research skills

P Preparation

Assemble a library of reference books appropriate to the research topic you have
chosen.

D Lesson

(For the purposes of this lesson, we will assume a class just finished a unit on folk tales
though any broad topic can be used.)

1. Have the class brainstorm areas they remember from the main unit and record their
responses using the Inspiration® RapidFire™ tool.

2. Encourage students to group the information into four or five categories.

HEIC'ES Feats of
strength

Twpes of Hane
é@

Descem into
uruie 114 .
Archetypes Analogues :

3. Have small groups choose one subtopic and begin a new Inspiration diagram
using that idea.

Rescue from
the
undervworld

Euridice
Perzephone
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Have small groups consult the library of reference materials you assembled or have them search
the Internet, using variations of the narrowed topic as their search terms. For instance, they might
define a search using the words: underworld, variations, myth. Advise students to toggle back
and forth between the Internet and Inspiration as they expand their diagram.

Tell students to enter URLs of the web pages they’ve consulted into a diagram to begin a working
bibliography.

As students work, ask them to share ideas for papers. Before long, students begin to see areas
that might be explored and analyzed. For instance, comparing all myths that contain the
underworld motif is too broad a subject for a research paper, but selecting three versions and
comparing them to find similar threads of meaning might lead students to their own theories
about the universality of the theme.

Once students determine their topic, advise them to use the Note tool to add detailed
information into their diagrams or have them switch to Outline View fo further develop their
ideas.

- Motf: Rescue from the undervorld

*.‘g |. CERES and PROSERPINA (ROME)
Prozerpina was kidnapped by Pluto and carrded
off 1o the undersorld. Her mother was 50 sad,
zhe refused 1o let anything grow on earth.
Zenz knew this had 10 change, 50 he convinced
Plota to reton the gitl 1o her mother. Before
she left, Proserpina ate six pomegranate seeds —this
bownd her 10 the wndersrorld for six months of the year.

*.‘g 1. IZANAGT and IZANAMI {JAPAN)
Tzanagi and Izanami were sent down from heaven o
create the earth. Izanami became old and ngly. She told
her hosband , Tzamagi, not to look at her, bt he did anway.
2he became 30 angry that she ted to imprizon him in the
underwordd. He escaped and sealed the entrance to the
underwonld with a bovlder. This made Izanamnd even more
angry. She promised to kill a thonsand of Izanagi's subjects
a day and Izanagl wowed to create fifteen hundred a day.

8. To share small group information with the entire class, use the Hyperlink tool to connect each

group’s work to the master diagram.

P Follow-up activities

1.

Ask students to use color-coded text to show similarities and differences among the versions.
They might also use the Thinking Skills—Comparison template as a starting point for organizing
their information.

Have students share the working thesis for their paper in small groups and make note of peers’
questions and comments.

D For younger students

Encourage students to work together to prepare a group report on a research-based topic.

©2002 Inspiration Seftware®, Inc.
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Persuade Me

Students always
have opinions, but
often they don't
know how to
persuade someone
else to accept their
point of view. This
lesson introduces
students to
persuasive writing
and rheforical

\ techniques. /

» Standards

Students employ a wide range of strategies as they write and use different writing
process elements appropriately to communicate with different audiences for a variety
of purposes.

Students recognize and practice using emotional and logical arguments in written, oral,
and visual communication.

» Skills

X Writing process strategies
X Persuasive writing
% Idea organization and using detail to support ideas

P Preparation
1. One week prior to the lesson, have students read editorials from newspapers and
magazines.

2. Encourage them to take notes about their reading, especially where the writing
makes them reconsider an issue or change their minds.

P Lesson

1. In groups, have students brainstorm issues they feel strongly about and record their
information using the Inspiration® RapidFire™ tool.

2. Each group should choose a specific issue, research the facts, and then begin to
list ideas that support their point of view.

eXpOSULE 10
literature

public
speaking

experience

More money
for school

play

entertainment
for school and

artora i
coTnity

3. Ask students to share their lists and ask others to come up with counterarguments.
As students confer, you may wish to move among them and interject arguments
they have not considered.

16
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4. Help students determine who their audience is and decide what their specific purpose is
in writing.

5. Open the Language Arts—Persuasive Essay template and have students switch to Outline View
to enter their information. Items left blank in the template show students where they need to do
further research or thinking.

6. The completed template will form the rough draft of the persuasive essay.

- Persuasive Essay

@ |. Introduction
Clarifwing each of the following areas prepares your audience 10 be recepfive and attentive:
aubject

purpose
oy credibility

Every wear, stdents at Grant High avdition for the spring play, leam lines, build sets, and
entertain their peers. "With the help of their advizor, they accomplish this feat with almost no
monetary support from the School Distrct. While sponts-minded faends get new uniforms
and equipment each vear, drama students make do with donations and make-zhift solotons.
I'se been in the play for the last three sears and I think this simeton needs 1o change.

- & Il. State the facts
Ee vnbiazed.
Cirder the facts from the least 10 the most dramatic.
A. Proceeds from tickets fund the plays. Last wear this was $276_11._

1’3 B. Our advisor works on the play eight weeks every year and gets paid
only one tenth of ¥what junior coaches make

1’3 ;. Last year we performed for the school, for parents for three evenings,
and took the show to the local TetirTement center.

@ lll. Give brief outline of argument to follow

For example, "Given these facts, T will demonstrate howwhy "

P Follow-up activities
1. Assign topics to pairs of students and have them take opposing sides. They should write an
essay and then trade points of view.

2. Direct students to debate alternate resolutions to dilemmas in literature. For example, how else
might Hamlet or Romeo have addressed their problems?

P For younger students
Choose a topic of inferest to students and discuss pros and cons with them. Have students work in
pairs to write a conversation between two people who represent the different sides of the argument.

©2002 Inspiration Seftware®, Inc.
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Literary Analysis Essay

» Standards

Students identify theme, style, and other literary elements in various types of literature.

Students recognize and understand elements of an author’s craft, including symbolism,
Using literature figurative language, and so on.

as the basis of
analytical reading

Students synthesize collected information using a matrix or other graphic organizer.
and writing .
prepares students » Skills
fo be increasingly % Critical thinking and reasoning
critical readers. o
% Writing process

% Analytic reading

P Preparation

Create a diagram like the one below and save as a template using the Inspiration®
Template Wizard. Name this template Literary Analysis.

Tifle of Work
by
Effect on Anthor Tyvpe of
Reader Literature

Snbject and

Interpretation Theme

CPRCD
P Lesson

1. Select a short piece of literature and read it with your class.

2. Have students enter their ideas about the work into the Literary Analysis template
you prepared. This example uses a poem by Robert Frost.

Makes the idea "Bopping by
of meditating on Woods ona
e Effect on Ev:nnj?'é? by Type of
SQDUE anﬂ&ka Reader Robert Frodt Literators J——=  Poem
DeacE —VELY
attractive

Subject and

Interpretation

Soft snow, & mnornent of
darkness could reflection on life
mean sleep or and death
death Rhymedthythm
1o reinforce
meaning
+ The speaker
#oft sounding steals g
words moment i
wratth oW
+ Talling
The horse ‘
Tepreses life His horse is
and a Repetition ancions 1o keep
rexninder that going
e st live %
The speaker has
"pmpmjses Py The speaker
keep" —the duty forces himself
1o live 0 g0 on
hecanse of duty
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Gather students in small groups to compare and discuss their responses.
Have students use the Note tool to enter details and other ideas.

Ask students to switch to Outline View. The outline forms the first draft of their literary analysis
essay. Here, students can easily add more ideas and reorganize by dragging topics to different
positions. Encourage students to use the Listen tool to hear notes and edit them for coherence.

- . "Stopping by Woods on a Snowy Evening " by Robert Froat
hd |. Tw¥pe of Literature
A. Poem
w Il. Eubject and Theme
A . A moment of reflection on life and death
hd Ill. Summary
- A The speaker steals a moment to watch snow falling

1. His horse is anrious to keep going
B. The speaker forces himself 1o g0 on becansze of duty

P Follow-up activities
1. Have students export their outline and continue to revise and edit.

2. Adjust your Literary Analysis template to conform with various genres of literature.

P For younger students

Model this analytic exercise several times with literature familiar to the students to confirm
understanding.
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Genre Comparison

Literary genres
are separated by
major differences
in theme, plot,
setting, and more.
However, they
also share subtle
similarities, which
this lesson helps

students distinguish.

» Standard

Students apply a wide range of strategies to comprehend, interpret, evaluate, and
appreciate texts.

» Skills

X Literary analysis
% Compare and contrast genres
% Collaboration and group dynamics

P Materials needed

Collection of books and stories that represent many genres

D Lesson

1. With your class, brainstorm a list of the major genres (science fiction, detective,

mystery, romance, efc.).
Mwthical
creaues

Magic

<,
Auspense "Hard-
Toiled
Technological et
Srience @
fiction
Jociological
Adsentre
e

2. Have students brainstorm different books or movies that represent each genre.

Azatha
Christie

Some works may fit more than one category. Encourage discussion and debate.

Group students according to their favorite genre. Using Inspiration®, have each
group brainstorm key features of their genre. Be sure they consider plot, characters,
conflict, themes, language, and so forth.

5. Tell each student to find a partner from a different genre group (for example, pair
science fiction with mystery or romance with horror). Have partners use the
Thinking Skills—Comparison template and enter similarities and differences
between their chosen genres.
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Differences

=

Usnally takes place in the
distant fumre or an alien
planet

Technology is nzually
wore important than
characters or s ting

Cften leaves the reader
wwith questions to
ponder

P Follow-up activities

The 1ole of technology iz
often important

L Usually takes...

There are

B0 D HONS—30me
wiyste ries are stin

¥ ictoran or medie wal
times.

Prience Ficton

Eoth engage the reader's
interpretation skills

/oN
e

. Usnally takes
place ina
familiar setting

M wstery

Characters are usually
more mportant than
technology or setting

= Usually "problem...

In aci-fi, the problem is
howr the charac ters deal
wwith & scientific element
{alternate universe, tme
trawel), and in myste oy the
probvlemn iz determining

Uanally "problem bazead"

The ending ties up all
the questions

1. Have the class discuss similarities among the genres to come up with general guidelines for
fiction. Once these are established, students can discuss specific definitions for each genre.
Encourage students to modify their diagrams so they can use the Site Skeleton™ export to
transform their work into the foundation of a genre web site. Students can then finish and format
their site using any web development application and share their information with the whole

school.

2. Assign students to read the “Macbeth Murder Mystery,” a short story by James Thurber (several
electronic versions are available online). Discuss ways in which Thurber mixes genre for a
humorous effect. Have students work in pairs to brainstorm possible genre mixes, for example,
adding elements of romance to a suspense story.

P For younger students
Choose genres that are more familiar to a younger age group and that contrast sharply, such as

fairy tale and western.

©2002 Inspiration Seftware®, Inc.
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Modern Classics Fd

Updating classics
to suit modern
audiences is a long
tradition among
writers. William
Shakespeare’s
Romeo and Juliet
re-emerged as West
Side Story and Jane
Austen’s Emma was
transformed into
Clueless. In this
lesson, your students
follow the plot
“template” of a
classic and
renovate it for
today’s audience.

» Standards

Students employ a wide range of strategies as they write and use different writing
process elements appropriately to communicate with different audiences for a variety of
purposes.

Students read a wide range of literature from many periods in different genres to build
an understanding of the many dimensions (e.g., philosophical, ethical, aesthetic) of
human experience.

b Skills

% Literary analysis
X Critical thinking
X Creative writing

P Preparation

1. Create a diagram like the one below and save as a template using the Inspiration®
Template Wizard. Name this template Modern Classics.

Orizinal Version: Updated Version:
Title Title

Y
Y

Y
Y

Y
Y

Y
Y

Y

You may wish to use the Record command to record directions and attach them to a
symbol in your diagram.

2. After completing your study of a literary classic, review characters, relationships,
plot elements, and major themes with students.

3. Discuss the universality of literary elements in film as well as fiction and drama,
making reference to familiar examples.
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D Lesson

1. Ask students to work in small groups and use Inspiration to brainstorm how character, plot,
setting, and themes of the classic might be paralleled in a modern setting for a contemporary

audience.

2. Direct students to narrow the elements of their brainstorm and add these details to the Modern
Classics template you prepared. Tell them to add symbols as necessary.

Original Version:

Tempest Prospern's Revenge
Auntonda, Duke of Tony Milano
- | . .
IMilan President of the Maples Corporation
o | &lonzo, King of &1 Haples
A\ Haples ha CED of the Naples Corporation

Charact:rs Prospe o, rightful

?_@ e A miagical island [ —— -

Setting

Htorm and
e shipweck

Updated Version:

e Ferdinand , his son |———————————————— i

Hando Haples
Junior partner

: —_——— =
Duke of Milan

Perry Milano,
Former president of Naples
Ousted by his hrother. Sovght by FBI.

Caliban, a monstel |——————————————————— -]

Cal
Former hitman, Mow Pery's bodwgoard.

Tempest Island in the Caymans

Lear jetcanght in tropical storm makes forced
landing on Tempest Island.

Prospero reveals 1o Mirsnda the he is the troe

Flat o | Duke of Milan, wsurped by his brother with the
I l " Eing's complicity. The time of rec koning has

arrived.

Perry tells Miranda about the plot against him.
He has gained control of his former company's
assets by vsing the Ariel program,

Prospero torments the wrong doers with the
help of Ariel's invisibility. Finally the ¥ repent.
= Prospero forgives them and resumes his mole as
Duke. Ferdinand and Miranda marcy.

Ariel simulates the 1oss of Naples Corporation
agsets. Beemingly destitote, the v repent and
Perry forgives them. Miranda and Nando mary

P Follow-up activities

1. Based on their diagram, have students write their “modern classic” in play format and perform

it for the class.

2. Reverse this lesson by taking a modern text and rewriting it in the style of Shakespeare, Jane

Austen, and so on.

P For younger students

Use the same template for students to update a familiar story at their reading level, for example, a

tall tale such as Paul Bunyon.

|00Ydg ybi—syay abenbueq
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Visualizing Meaning in Poetry

Learning how to
read and think
about poetry is
often considered

a difficult and even
painful task. This
lesson provides a
way info poetic
thinking that
reduces the stress

» Standard

Students apply a range of strategies to comprehend, interpret, evaluate, and appreciate

texts.

p Skills

X Literary analysis and interpretation

% Critical thinking

% Inference

» Materials needed

Poetry collection
LCD or other projection equipment

and provides a

\ pOTh to en]oyment. / > Preparation

Choose a poem appropriate for your class’s ability and interest and prepare a diagram
in which each of the poem’s lines is a linked subtopic of the previous one. From the
View menu, choose Subtopics and select Hide All. This hides each subtopic and allows
students to concentrate on one line at a time.

P Lesson

1. Go through the poem line by line
with the class, using the Subtopic
Quick Control on each symbol to
show students the next line of the
poem. Use the Note tool to track
students’ reactions, questions, and
interpretations for each line of the

Lowveliest of wees, the chery now
Iz g with bloom along the bough,

!

2. Display the completed diagram and v
instruct students to write a brief #d stands about the woodland ride

poem.

Wearing wwhite for Eastertide.
interpretation of the poem based on
the activity. '
a4
How, of my threescore years and ten,
3. Next, have t'he students choose a oty Tssonrs Joas and
poem of their own to analyze. They
should create a diagram similar to ¥
. v
the one YOU |USt shored. A take from seventy springs a score,
. It only leaves me fiffy more.
4. Direct students to use the Note tool
to enter their reactions, questions, *
v

and inferpretations for each line. i since 1o Iok at fhines in bioom

Fifty springs ave little rooim,

'

Ahour the wroodlands I will go
To see the cherry hung with snow.
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5. Ask students to present their poem to the class, using the Subtopic Quick Control on each
symbol. For each line, they can also use the Note Quick Control to show their interpretation.

=

¥

Loveliest of twees, the cheiry now Ig
Iz hong with bloom slong the bough, -
* Ttis
A apring.
Personification—compares 1 [&

flo the tree o i
cmwmjnmgz?msm_e e And stands about the woodland ride
Wearing wwhite for Eastertide.

P Follow-up activities
1. Categorize subtopics as a preliminary to writing an interpretive essay.
2. Have students compare their diagrams with other students’ versions and prepare a debate
supporting their interpretation.

P For younger students
Ask students to find information on the author and write a report or make a diagram about him or
her. Then students can use the Hyperlink tool to create a hyperlink from their poem to the document

with the author’s biography.
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Social
Studies

Social studies promotes knowledge of history, civic affairs,
geography, and more, making it the most multidisciplinary of all
the curriculum areas. As students visually map social studies
content, they discover new connections and patterns, and
understand the interrelationships of the past, present, and future.




Biographical Connections

» Standard

Students understand how the accomplishments and deeds of individuals impact historic

events.
The history of a .
country grows out } SkI"S
of the actions and ¢ Ano|yfic fhinking
reactions of A Research

individuals. This
lesson helps
students understand .
how people affect 4 Preparahon
history and how
history affects

individuals.

% Writing in content area

Create a diagram like the one below and save it as a template using the Inspiration®
Template Wizard. Name this template Biographical Connections.

"Their World"
= "Their World"

Describe what this
person's woild was
like politically,
technologically, and
30 0N,

Eiography
of (Hame)

Major
Accomplishments

i "]
Effect of event.

LT

D Lesson

1. As a class, students brainstorm famous people from the historical era you're
studying. Use the RapidFire™ tool to enter students’ contributions into an
Inspiration diagram.

Fanl Revere
Philliz
Wheatley
Mary Thaddeus
Ludwig Hen Foscinszko
Hages Frouli M&l}cﬂ);?r?s
King
Greorge 111

Famou.:s People

in
Revolntonssy
Armerica

Allow students to use their textbooks if they run out of ideas.
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2. Ask students to share what they know about the people they named and add your own
comments as appropriate.

3. Tell students to choose one person to research. Refer to the Biographical Connections template
you created so they know what kind of information to look for. Point out that the symbol labeled
“Their World” should have information about what the world was like politically,
technologically, etc. when this person was alive.

4. Using classroom resources, have students fill in the Biographical Connections template.
Circulate among the students and encourage them to add details using the Note tool.

= "“Their World"
Hlavery was legal in the

southern colonies whers Biography
John Armmistead was of James
homn. Slaves were Armistead

considered the property

of their owmers and

everything they did was "Their World"
under the owner's

control. There wrere few

converniences, so the
slave's work was back-
breaking and endless.

Major
Awcomplishinents

i Became a..

o
i Beceme a Convinced the
double agent || g Gson that the

Personality
Backgronnd
during the Revolutionary forces

were sronger than
War thew actually wrere.
Firm heliever { l e
. in liberty
B;;?reu;;j Pozed as &
iy slave Helped Chranted
1o galn the Revolutionaes f m’;
confidence of wrin, the wrar 1eedom
the General

Career

Cornrallis
l Werved nnder
the Mamuis de
Paszsed him
false Lafazette
Information

P Follow-up activity

As students share their diagrams with the rest of the class, point out connections among them.
Instruct students to open the Inspiration Thinking Skills—Comparison template and enter the
similarities and differences between two famous people of the period.

P Challenge activity

Encourage pairs of students to share their finished diagrams and create a hypothetical conversation
between their personages.

©2002 Inspiration Seftware®, Inc.
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Concurrent Events X

» Standards

Sometimes the
memorization of
dates and places
encourages students
to view historic
events outside the
context of other
world events in
science, art, music,
literature, and so
on. This lesson helps
students situate an
event in the world in
which it took place.

Students view historical events in the context of simultaneous developments in art,
science, and literature.

Students understand how events in one area (e.g., science, technology) often affect
events in others (e.g., art, politics).

» Skills

% Research
% Analytic thinking
* Idea synthesis

P Preparation

1. Create a diagram like the one below and save it as a template using the
Inspiration® Template Wizard. Name this template Concurrent Events.

Concurrent Events:
Year

2. One week before the lesson, help students search the Internet and other sources to
compile a list of current music, recent inventions, popular books, movie releases,
and so on.

3. Discuss ways in which trends in one area are reflected in another. For example,
how political or social events influence song lyrics.

4. Using this information as a backdrop, introduce the time frame of the next unit of
study.

P Lesson
1. Assign each student one year in the period you're currently studying.

2. Allow students time to conduct their research online or in the library.
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3. Tell students to complete the Concurrent Events template you created. Encourage them to use the
Note tool to add details and insights as they work.

| Concurrent Events: 1848 |

Rewvolutions
throughout
Europe

Faxl Marx
Chrnpmt
SR

L Firstwomen'.. {

The world's first
wOmen's ights
convention is held in
Beneca Falls, HY. &

Declaration of

Sentiments and

Resolutions iz debated. Firat

It iz finally signed by 63 [———
women and 32 men and rizhs
marks the beginning of -

the Women's Suffrage
Movement in the United
States.

\

-]
.b
At and+Mu.91c Literature
.M. Thackeray
J Pt R
Joharnn
Stranss
Henry Thorean
Esleh Mhntesobe
L A Indivitual in
Raphaellitss GRelauon 0 .
form & group OVELIUTENT.

"G HenryThoreau...

Thorean delivers the first
of a tewo-part lecture 1o the
people of Concord, A,
Init, he explained why
he wranted to go to jail for
civil disobedience.

I8 Mill
Stephen Foster -
" N EUTRRT o
'Oh! Buzannah! Dot

Lenuamy

Holence

Iaria Mitchell elected 1o

American Academy of

Atz and Sciences

James Joule
dizcovered
welocity of

#a5
molecules

h——
Lovis Pastenr

defines serobic

and anagrobic

& Maria Mitchell...

Astronoimer Maria
IMitchell becomes the first
woman elected 10 the
Auamerican Academy of
Atz and Seiences; almost
a century passes before a
zecond woman is added.

%

L Louis Pasteur...

Pasteur discovered
molecular dissymmetry
or chirality. Later he
coined the distinetion
hetween users and
nonmsers of oxygen,
"aprohic" and
"anaerobic. "

4. In pairs or small groups, ask students to compare notes about the years they investigated and
make initial conjectures about trends, themes, and so on.

5. Returning to their diagrams, have students switch to Outline View to begin writing an essay
about what their findings fell them.

P Follow-up activities

1. Working in groups, have students construct timelines that combine several years. These can be
used to make classroom displays.

2. If possible, distribute newspapers from this time period and have students create a typical
newspaper to represent the year they researched.

P Challenge activities

1. Assign students to read several passages from diaries and other primary source materials that
speak to events of the day and analyze them for clues about the writer’s opinions and beliefs.

2. Encourage students to modify their diagrams so they can use the Site Skeleton™ export to
transform their work into the foundation of a web site.

©2002 Inspiration Seftware®, Inc.
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Our Lives in History

» Standard

Social studies programs should include experiences that provide for the study of the ways
human beings view themselves in and over time.

Today’s events make b Skills

tomorrow’s history.
This lesson helps X Research and historical perspective

students see how the * Collaboration

events they live X Information synthesis
through add to the

flow of history. .
v P Materials needed
Research materials from library and Internet

P Preparation
1. Determine years in which your students were born. These mark the beginning years of
their research.

2. Create a diagram like the one below and save it as a template using the Inspiration®
Template Wizard. Name this template Our Lives in History.

Bpecial
Interest

3. Gather materials from libraries, your local newspaper’s archives, CDs, and URLs
from the Internet to create a resource center for students.

4. Instruct students to interview parents and others about major events, local changes,
etc. that have affected life in recent years. Have them take notes and integrate the
information into their diagrams.

P Lesson
1. In small groups, remind students to use the materials you gathered to research the
year in which they were born.

2. Using the Our Lives In History template you created, help students organize their
information and media. Encourage them to create new subtopics as necessary.
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v World
Y
M Country @
1957 Inkatha
Freedom Pacty
heging Civil War [
in Bowh Africa s
-
1987: Iran
Caontra
Hearingz

Special
Tnterest

I'd like 10
compete in
the 2004
Fames |

M Town

1999 MNew
subdivision
started at
187h and
Frazier

1999 New sub...
This ares was originally
slated to be a city park,
20 ANy citizens were
upset about the new
honsing.

%

3. Remind students to use the Note tool to record thoughts and questions about each of the events.

4. In the Outline View, direct students to begin to draft a personal essay about the times they’ve
lived through and the effect of the past on the present.

P Follow-up activities

1. Look at a recent newspaper to compare prices, advertising approaches, efc. to those they saw in

the materials during research.

2. Place projects in the library or media center for other classes to view.

P Challenge activity

Encourage students to modify their diagrams so they can use the Site Skeleton™ export to transform

their work into the foundation of a web site.
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Region by Region

» Standard

Social studies programs should include experiences that provide for the study of people,
places, and environments.

The regions that .

make up our planet b Skills

represent a great * Research

deal of diversity in X Critical thinking

history, geography,
and economics.
This lesson helps

students see how » Materials needed

regions are alike Internet access

and different. . .
\ / Classroom resources, including almanacs, maps, and geography texts

P Preparation

1. Discuss the features of the geographic region of your school with students.

x Compare and contrast

2. Write the names of various geographic regions on small pieces of paper and place
them in a box.

3. Ask students to form small groups and draw the name of a region from the box. Tell
them they will compare the region they live in with the region they just chose.

D Lesson

1. Have groups use the Internet and classroom resources to find information about the
two regions. Remind them they must find both similarities and differences.

2. Circulate among the students as they look for information.

3. Direct students to open the Inspiration® Thinking Skills—Comparison template and
enter their information.

Differences Similarities Differences
Fishing and shipping
e
L
Buzy season is all year, #mall communites with ;
except for winter storms few large cities Busy season in fall
Central Plains
Cities hmg the shore and

are comparitvely close 1o
each other

Clifies apread ont with
wast areas between them
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P Follow-up activities
1. Help students make a bulletin board display of their diagrams.

2. Modify this lesson to compare countries, states, and so forth.

P Challenge activity

Encourage students to find web sites of schools in various regions and exchange emails with these
students to learn more about the lives of people in different places.

©2002 Inspiration Seftware®, Inc.




The Cultures in our Classroom

Who we are as a
group depends on
who we are
individually. In this
lesson, students
learn about the
cultures of their
classmates.

» Standard

Social studies programs should include experiences that provide for the study of culture
and cultural diversity.

» Skills
% Research

% Interviewing
A Multiple perspectives

» Materials needed

Classroom and library resources

P Preparation

Discuss the notion of culture with your class. Address areas where their understanding
needs to be broadened or misconceptions addressed.

P Lesson

1. Ask students to brainstorm the cultures that exist in their classroom and record their
comments in an Inspiration® diagram. Use prompts as necessary to help students
identify areas where their list is incomplete.

i

4’@

What's cool

Cultures in Cur
Clazsroom
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2. Group students according to interests.

3. Each group should utilize classroom and library resources to investigate their culture. For
homework, you may wish to assign an interview with a parent or other adult to add to the
student’s information.

4. When research is complete, pair each group with a second group to discuss similarities and
differences between their cultures. Collaborate to enter results of this discussion into the
Inspiration® Thinking Skills—Comparison template.

P Follow-up activities
1. Use this approach to study other cultures within the community.
2. Create class definitions of “culture” and “community.”
3. Host a party with foods, artifacts, displays, and so forth that represent various cultures.

4. Invite parents or other adults to talk about their culture to the class.

P Challenge activity

Assign students to interview neighbors to get a picture of the various cultures and subcultures in their
neighborhoods.
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ConFlict Resolution

Addressing conflict
in an orderly way
helps students
pinpoint the actual
problem and ways
of resolving it. This
lesson is used to
examine actual
conflicts in which
students are
involved or conflicts
they encounter in

history and current

\ events. /

» Standard

Students understand the role of conflict resolution and compromise both in politics and
daily life.

b Skills
% Ciritical thinking
* Compromise
% Conflict analysis

P Preparation

1. One week prior to the lesson, review the definition of “conflict” with students.

2. Help students brainstorm various kinds of conflict. Use the Inspiration® RapidFire™
tool to capture their ideas.

3. Print the diagram and post it on a bulletin board.

4. Encourage students to add to the diagram as they observe or read about conflict
during the week.

D Lesson

1. In small groups, have students brainstorm conflict situations that interest them.
These may spring from issues in student life or from community situations.

2. Open the Social Studies—Conflict Resolution template and go over the directions
with students. Point out that they can use the Note tool to add details to any
symbol.

v g Conflict Resolution

How t0 use this template

1. Enter a description of the conflict into the topic labeled "Conflict Resolntion. "

2. Identify the parties insolved in the appropriste topics. Add new topics a3 necessary using the Topic
tool.

3. Use the notes textassociated with "Background Informaton” 1o enter any details a person not
irsrolved in the conflict wovld need 10 understand the simaton.

4. Enter a statement of each party's point of wiew and their desired onteore into the appropriate topics.
5. After discussion, enter statements of mutnal agreement and sreas of poszible compromize. For further
analysiz, click on the hyperlink 1o the Pro and Con template.

Benefits of uzing the Conflict Resolution template

Stdving conflict resoluton encourages students to understand point of wiew, shared walues, and the
hiztory of a conflict. Addressing condlict in an orderly way helps stdents pinpoint a specific problem
and ways of resolving it. This template can be used to examine actual conflicts in which swdents are
insrolved or conflicts they enconnter in literatore, history, and current events.

@ 1. Background Information
Enter background details here . . .
- II. Panty &
A Statement of conflict
B. Statement of desired outcome
- 1I1. Party B
A SBtatement of conflict
B. Statement of desired outcome
- I¥. Areas of Mutual Interest
A,
B.
c.
- ¥. Areas of Possible Compromise
A
B.
.

38
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3. Ask each group to decide on two members to role-play conflicting parties. The remaining group
members work to help resolve the conflict as they fill in the rest of the template.

- Conflict Resolution
@ 1. Background Information

For the past three years, pedestians have been allowed to cutacnoss the 1ot a the comer
of Moison and Third Street. The new owners of the property have restricted the aea,
forcing peaple fo walk on an unpasved , dirty street.

b 4 II. Pedestrians

qg A Srwatement of conflict

We wrant o continue 10 out across this property becanze vsing the street is diry and
dangerons.
B. Statement of desired ontcome

- III. Lot owWners
@ A Statement of conflict

e want 1o develop the 1ot into a commercial site and don't want prospective buyers
10 wory abont the 1ot becoiming a public thoroughfare.
E. Statement of desired ontcome

b 4 IV. Areas of Mutual Interest
A
B.
C.
- ¥. Areas of Possible Compromise
A
B.
C.

4. Encourage students to present their conflict and resolution to the class.

P Follow-up activities
1. Return to this activity several times during the year as appropriate topics and situations arise.

2. Have students practice their role-play resolution and present it to the class as a skit.

P Challenge activity

As students follow current events in the news, have them apply what they know of conflict resolution
to global conflicts and compare them to actual outcomes.
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The Story of History

» Standard

Social studies programs should include experiences that provide for the study of
inferactions among individuals, groups, and institutions.

Characters,
emotions, high 4 Skills
drama—it's little X Research

wonder history
comes from the
French word for
story. In this lesson,
students view the P Materials needed
past through a
literary lens and
get a better

understanding of } PreparCII'ion
the how and why 1. Using the Inspiration® Language Arts—Literary Web template, prepare a diagram

behind history.
\ Y similar to the one below, using a historical event relevant to your curriculum. The

name of the event should be the title of the diagram, for example, “Alamo” or
“Boston Tea Party.”

X History in context
% Critical thinking

Internet access

Incommand of

In commeand of the resular

the wolunteers

In command of
the Mexican
forces

Fought with the
Texans

Doy Crockett

Antonio Santa
Ana

\lﬁ/ Indepe ndence
Mexico =
- |
Conflict
Republic of ome
Texaz Conrage
San Antonio,
Republic of | —mp— March 6, 1836
Texaz

Setting

2. Make a list of the events in the unit your students are currently studying.

P Lesson
1. Open the diagram you prepared for this lesson and explain to students how you
used the Literary Web template as the basis for analyzing the event. Spend a few
minutes sharing any new understandings of the material that occurred to you
during that process.
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2. Have pairs of students choose an event from the list you prepared. They should begin to analyze

their event using the Literary Web template.

3. Circulate around the room as students work, answering questions, making suggestions, and
prompting them to dig deeper into their “story.” Encourage students to use the Note tool to add
details to their diagrams.

E  Foughtwith...

1796-1536: Fonmer
congressmman from
Ternessee and
frontie s,

%

Fought with the
Texans

Diavy Crockett

P Follow-up activities

] In command...

Bowrie was in comumand & In command...
of the volunteers when .
illiam Travis arrived Trais was one of the
writh his army troops. first to volunteer when
Thev shared the the twouble hegan
consnand, butdidn't between Texas and e
alweays get along . He Mexico. He was only Sanita And TaS &
made the Bowwie knife 26 when he died at the Mexican general who
famaus. Alaina. fonght at first for the
% 3 Spaniards but later
mimed against them
In command of and later becaime
the soluntesrs President of Mexico.
I,’
In comumand of
the Mexican
Jim Bowie forces

1. Collaborate with a language arts teacher to help students write a fictionalized account of their

event.

2. Use other Inspiration templates to analyze historic events, movements, concepts, and so forth.

P For younger students

Read a novel based on history with your students (for example, Johnny Tremain or Liddy). Brainstorm
other stories that might be set during that time period, the true events that might form the backdrop of
a story, and so on. Allow students to collaborate on a story or play based on the historic period.
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Cause and Effect in History

» Standard

Social studies programs should include experiences that provide for the study of how
people create and change structures of power, authority, and governance.

[ Too often history

is viewed as the } Skl"S
memorization of % Place historic events in context
dates and places, X Explore cause and effect relationships

rather than the .. A
outcome of human X Research and synthesize information

dreams, emotions, .
and needs. This P Preparation

lesson prompts 1. Make a list of three to five historic events from current classroom reading and have
students to go

b L each student select an event to examine more closely.
eyond the “what

of history and 2. Review the concepts of cause and effect with students, discussing how to look at
concentrate on their historical event in terms of its cause and effect. They may use class notes,
| the “why. / textbooks, and the Internet to complete their assignment.
P Lesson

1. Open the Inspiration® Social Studies—Cause and Effect template. Review the
template with students and have groups use it as a guide to represent the cause
and effect relationships involved in the historic event they chose.

One canse can have several effects,

Realization that silver and
| gold coins were not practical
for a couvnfey nodex trade
Teatiotions. Paper money
izaued.
Bhay's Unifying & ffect on supporters
Rehellion - of a strong cenfral —®= 113 Constitntion

1786-1787 government.

Admission that the Articles
pme!  Of Confederation were 0ot | —m= 17 3 Copstitition
wrorking . o

or several canses can kead to one effect.

End of Revalutionary War
brought economic depreasion |[—
o the former colonies.

The Articles of
Confederation left the central
govermment weak and with
Little resnenme.

Bhay's
Rebellion
1786-17387

Ho monev to honor the
pensions awarded o those | —
who fought in the war.

Thoze nnable to pay debts
forced into court, then —
debtor's prison.
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2. Using the Internet, instruct groups to search for sites relating to their event and sites with images
of the people involved. Show students how to use the Hyperlink tool to connect these sites to their
diagram.

3. If necessary, show students how to drag and drop images from the Internet info their diagrams.

4. Encourage groups to use the Note tool to add details to their diagram.

IMany of the parficipants in

Shaw's Rebellion were

N convicted of weaszon and
sentenced to death, but public

Shay's opinion wasdivided. To

Rehellion dramatize justice and mercy,

1786-1787 the prizoners were taken to the
zallows, but their sentence was
reprieved atthe lastminute by
IMaszachuzetts govemor, John
Hancock.

5. As students discover the complexity of their topics, have them assign research subtopics to each
member of the group.

P Follow-up activity

Each group can write and perform a scene that dramatizes the event analyzed in their diagram.

P For younger students

Go over the front page of the newspaper with students and discuss the causes and effects of the
information found there. Together, create a diagram based on the Cause and Effect template.
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Comparative Governments [*

» Standards

Students know the general characteristics of limited and unlimited governments.

Students understand how relationships between government and civil society in

Students grow up constitutional democracies differ from those in authoritarian and totalitarian regimes.

watching their

parents vote, } Ski"S

h . d d.
i:(s;l:%:bngfersc " % Critical thinking

freely, and watching % Idea synthesis
government leaders % Real world application
pay close attention

to the opinions of 3 Preparal‘ion

their constituents.
Studying other 1. Use the Inspiration® Template Wizard to create a template like the one below.
forms of government Name this template Comparative Governments.

helps deepen
students’
understanding of Cnmpa.rative)
and appreciation for W
their governmental

\ system. /

Grovernment 1 Government 2

\
/

Powrer of the Power of the Rights of the Rights of the
Groveriment Croverment People People

1
1

2. Gather classroom resources about different kinds of governments.

P Lesson
1. Using Inspiration, help students brainstorm different kinds of governments
(democracy, monarchy, oligarchy, and so on) and supplement as necessary.

2. Divide the class into groups to research each of the types of government using the
resources you assembled.
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When the research is complete, have groups open the Comparative Governments template you

prepared earlier and use this template to compare the government they researched to their
own government. Students should use the Note tool to add details and specific examples.

- _— % Democrafic
L Prime Minister Repuhlic
The Frime Minister iz
Head of Gosernment and
chooses his cabinet. He
is alzo First Lord of the
Treas Head of the ;
[ f Power of the Pawer of the Rights of the Rights of the
of the Armed Forces. 3ove . Crowverniment People People
T — S
: /_L\
L Parliament Yoting for
Executive Prime Minister nf?ﬁa]s Wote for
Except in & coslitdon member of
parliament, the party that ., A pacliament and
wins the majority chooses local officials
. o i S
the prime minister; easy o
pass legislation becanse o
the party is the same a3 Tudicial e il libertes
the prime minister's; the
prime minister gives ., A e .
lezislation to parlisment Civil liherties
and parlinment vsually
passes it. Yot by
Legislative Monarch teferendum,
o= etz
S —

P Follow-up activities
1. After discussion to check interpretation and accuracy, instruct students to switch to Outline View
fo write a comparative essay about the two types of government.

2. Demonstrate these governments by operating your classroom as a democracy, dictatorship,
monarchy, and so on. Discuss the implications of each experience with students.

P For younger students

Fill in the Comparative Governments template in a whole class discussion. Assign a creative writing
assignment in which students explore what it would be like to live in a country governed by a
dictatorship or other form of government.
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Political Stances

Students are used
to heoring the terms
“liberal,”
“moderate,”
“reactionary,” and
“conservative” used
as labels, but often
do not understand
what these terms
actually mean. This
lesson helps them
discover the
traditions and
tendencies that
underlie the

\ terminology. /

» Standards

Students develop and define their political beliefs and tendencies.
Students understand ideology associated with political terms.

» Skills
*  Analysis
% Vocabulary development
% Reading in the content area
% Writing in the content area

P Preparation
1. One week prior to the assignment, encourage students to talk to parents, teachers,
and peers, asking them to give examples of people or ideas that could be termed
liberal, moderate, reactionary, or conservative.

2. Find editorials on a current event that demonstrate a variety of political stances.

3. Create a diagram like the one below and save as a template using the Inspiration®

Template Wizard. Name this template Political Stances.

u Izzue

Moderate Conservative
Htance Htance

Positinn

Siatement

Position
Siatemnent

Position
Htatement

Supporting Bupporting Bupporting Supporing
ATement Argnrnent Argnrnent Argnrnent
z2 Supporting 2z Fupporting Supporting Supporing
ATement Argnrnent Argnrnent Argnrnent
Supporting 3 Fupporting Supporting Supporing
Arement Aurenrnent Argnrnent Acrgnrnent

P Lesson
1. Teach the definitions of the terms: liberal, moderate, conservative, and reactionary.
Discuss these terms with regard to individual rights and the rights of a whole
society.
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2. Using Inspiration, help students brainstorm current issues in the school.

Mock TTnited =
Hations Direzs code

“rhool mascot

Bclence
Fair mles

o .5

Off- canpuz
Innch policw GPA
req uirement for
gtdent parki Spots
parking participation

3. Show students the Political Stances template you created earlier. Divide class into groups and
assign each an issue to analyze from differing political stances.

4. Based on the definitions learned earlier, ask groups to determine a statement of the issue from
the point of view of liberals, moderates, and so on, along with supporting arguments. Students
can use the Hyperlink tool to add related web sites to their diagrams.

Discuss each group’s diagrams with them, checking for understanding and accuracy.

After revisions, allow time for groups to present their diagrams to the entire class.

P Follow-up activity

Revisit this activity throughout the year and tie it to current events and issues.

P For younger students

Limit the scope of the discussion to one issue and consider only the terms liberal, conservative, and
moderate.
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Legislative Process

» Standard

Social studies programs should include experiences that provide for the study of how
people create and change structures of power, authority, and governance.

In this lesson,
students become » Skills
aware of the
process involved in
enacting a law
and extend their
learning by } Preparaﬁon
exploring the
historical
perspective, the
effect of politics,

% Understand steps involved in creating and passing a law
X Build awareness of legislative process

Before this lesson is introduced, ask students to write a paragraph explaining how they
think a bill becomes a law. Save these for the activity.

and the role of P Lesson
-
QL/ 1. Explain the lawmaking process and direct students to use the notes from your

lecture to create a visual representation of the nine steps in legislative process.
There are many correct ways to do this.

How a Bill Becomes a Law

Lotrodue tion Lotrodue tion
Houze Senate

'— ". Amigned wa Aazigned 1o a
.2 committes

How a Bill Becomes a Law {

——r— CONMMilTEe
Introduced in either

Benate or House ! I
From From
comumittze cormdttee
T r ‘ e 0 the floor for 0 the floor for
Hent 1o president = i i — bl
#iszigned 10 a comumitee :}-:,‘———:AP
To opposite To opposite
Houze Houze
Assigned oa Assigned wa

comumities of comumities of

the opposite the opposite
Houze of whe re Houze of where
the bill was the bill w22
azzigned 10 comumities of the introduced introduced

opposite house Goes from

comumittes 10 the * *
floor for a vote
From From
committee committee
0 the flnor for 0 the flnor for
avole avole

Goes 10 the
Opposite house

(3enate or House
of Reps.)

Conference
Committee of

& ot from the

floor of that The two Houses
houze /
Froimn From
committes cOmmittes
0 the floor for o the floor for
avote avote

Sent to the
President

for hiz
action

2. Then, using historical reference books, the Internet, etc., instruct students to check
the actual record of any law’s passing and have them enter notes showing how the
process was circumvented, amended, or otherwise politicized (debate, veto,
amendment, and so forth).
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P Follow-up activities

1. Hand back the paragraph students wrote at the beginning of the unit and ask students to revise
them in light of what they learned. These revisions can become the assessment for the unit.

2. Students continue research to identify the following:

The role and objective of a congressional lobbyist

At least three issues affecting America today and the problems or conflicts that make them
issues

Their district's U.S. representative and their state’s U.S. senator

At least three local government officials

At least three national or local special interest groups

* %% X

D For younger students

Assign students to work in groups to propose a law and role-play its progress through the Congress.

Lesson inspired by:

Brad Calhoun

Boardman Center Middle School
Youngstown, Ohio
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Thinking About Current Events

Students are often
assigned fo read
about current
events in the
newspaper, but
getting them to
analyze their
reading can be
difficult. This lesson
helps students think
about current
events and make
connections to
other news stories

\ and the past. /

» Standard

Students read various forms of printed material (newspapers, journals, magazines) to
gain an understanding of current events.

» Skills
X Reflective thinking

% Event analysis
X Making connections between new information and prior knowledge

» Materials needed

Current newspapers and news magazines (students may volunteer to bring in extras
from home so there are enough for all students to read) and online news sources.

P Preparation

1. Assign current events reading on a regular basis. Define what kinds of news stories
or sections of the paper or of magazines are appropriate.

2. Create a diagram like the one below and save as a template using the Inspiration®
Template Wizard. Name this template Current Events.

Background
information

L m
#
Title of
article
P Lesson

1. Read several short articles from the newspaper to your class and reflect aloud
about the connections to other news stories or history. This provides a model of
the kinds of ideas you are looking for in their reflections.

2. Show the Current Events template you created and have students enter the name of
one of the articles they read into the appropriate symbol. To enter details, they can
add subtopics or use the Note tool.
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= Background info...

Several years ago, skeletal
Temains of a prehistoric
setlement were unearthed a

half mile from this site. The

local university has been -
Backgronnd ) jobhying for & moratoriom Tnwestors lose
information oy afl construstion within a money if
wnile radivz of the dig. Comhu—alm&m iz

T e

Constucton -

COMpany ami | s Snnu?itau‘;n“ﬁg
prmes;grs Wﬂ]: Predictions - Iain ideas undiscovered
T8e 10 H0L]
agmgether. Protesters artifasts
Picket
Bnilding

Site

Constctian
will mowe 10
he OPen ks
southeast of
0w,

Eoth sides are
i ot

awaitng a
udgment,

State College
announces

creation of chy. Sondlict
Anthropolog ¥ L) !: between
Departnent. K Pr&?mma;‘;f _ for example
_J b7 3 past Construction of
i SEONDTIC Girand Conles
Faly settiers progress Dramn covered
often found niles of
stone artifacts historical sifes
which are now L water.
in the City
Blusemn.

Some areas may be left blank, depending on the event.

3. When students finish the diagram, instruct them to switch to Outline View to begin writing a
short report on their article.

- Protesters Picket Building Site
@ |. Background information

Bewveral vears ago, skeletal remains of & prehistode setlement were unearthed a half
widle from this site. The local nniversity has been lobbying for a moratodom on all
constmstion within a mile radivs of the dig.

v Il. Main ideas
A. Investors lose money if constructon is halted .
B. Constuction could disturb undiscovered artifacts.
. Both sides are in court awaiting a judgment.

v Ill. Connection to history
A. Early settlers often found stone artifacts which are now in the City Musenm.
- B. Conflict between preservation of the past and economic progress.
1. Construction of Grand Coulee Dam covered miles of historical sites with water.
- I¥. Connection to other stories
A. State College ion of Anthropology Department.
- ¥. Predictions

A. Court will favor protesters

P Follow-up activities
1. Set up interest groups to follow a particular story and do further research on the Internet.

2. Use Inspiration to create chronologies of current events.

D For younger students
Choose a current event for the whole class to read about and discuss. Brainstorm questions about the
event and find the answers using back issues of the newspaper or the Internet. Use the Current Events
template you created to summarize what the class has learned.
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Science

Science curriculum is based on learning vast quantities of information
and understanding complex relationships. This section shows how
graphical organizers and visual learning support students in their
scientific endeavors.




Flora, Fauna, and Fossils

» Standard

All students should develop an understanding of organisms and environments.

o o] b Skills
o complete a

unit on plant and * Organization and inquiry

animal adaptation, % Integrating information using technology
students use
Inspiration” o P Materials needed
plan and organize
a web site on

a selected .
environment. } Preparahon

1. Assemble resource materials on environments in classroom learning centers.

CD-ROM, Internet, and print references on animals, plants, and environments

2. Have students examine a variety of educational web sites and discuss the kinds of
information included.

D Lesson

1. Divide students into small groups based on their interest in a particular
environment.

2. Assist students as they research the environment they've chosen. Be sure they
include flora, fauna, and fossil history.

3. Using Inspiration, have students map out their web sites. As they work, make sure
they understand that the Site Skeleton™ export transforms each symbol in the
diagram into a separate page in the web site. Also, the links they include become
hyperlinks that users click to navigate through the site. For this reason, students
should add arrowheads to both ends of the links.

e

Foasil

record

Plants ‘ 9
SE W

Lichens Flora,

Fauna

* G

Insectz

1‘

Flowers
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4.

5.

Instruct students to enter details into the note associated with each symbol. This information

appears as the text on each web page.

=
g
Y
bt
| | —g——————
%
'] _; e
F ‘- P
Foszil
record Tundra
"] Fossil record

The fozzil record indicates that global
climate changes resulted in many
sariations in plant and andmal life oswer the
lazt 17 million vears. In Alaska and in
other high latitode regions of the wrorld,
wranming changed vegetaton from a
conifer-dominated forest with few
temperate hard woods 0 a emperate
forest contadning meny wee and shob
species such as oak, hickory, beech,
chestout, and walonut, There were times
when the tundrs region of Alaska was 20-
30 degrees wrarmer than it is today.

Select volunteers from each group to present their
planning diagrams to the whole class for critique
before beginning to build their web sites.

When students are ready, show them how to use the
Site Skeleton export to create the foundation of a
web site.

After exporting pages, add additional information
or change formatting using any HTML authoring
program.

P Follow-up activities

1.

Encourage students to share their projects in the
curriculum section of the school web site.

Help students compile their projects to create an
integrated animal adaptation web site.

P Challenge activity
Assign an activity in which students compare the adaptation of similar species in different
environments.

] Tundra

Tundra has few trees and a
permanently frozen subsoil.
The growing season lasts
only tw0 1o fonr months.
Diring this time, the topsoil
thawes 10 3 depth of about
one foot, allowring roots o
penefrate it. Below this
lewel the zoil is permanently
frozen {permafrost); water
cannot filter through the
zoil and may lie on the
suiface in puddles during
the growing season.

=

] [ Tundra =)=
o
Refresh = e

(&) Internet Explorer »

&

Tundra

Tundra has few trees and a
permanently frozen subsoil. The
growing season lasts only two to four
months. During this time, the topsoil
thaws to a depth of about one foot,
allowing roots to penetrate it. Below
this level the soil 15 permanently frozen
(permafrost); water cannot filter
through the soil and may lie on the
surface in puddles during the growing
season.

sauloAny |

Alogsiy

yrmas

yooqdonsg

Flora

Fauna

13p1oH ahnd

Fossil record

Site Map

(0|

8 Local machine zone
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Observational Journal

Scientists learn
about the world
around them by
making careful
observations over
time. This activity
puts the students in
the role of scientist
as they observe
and document the
natural world in

which they live.

» Standards

Students observe natural phenomena and communicate results in written reports.

Students understand that repeated observations reveal patterns in natural phenomena.

» Skills

% Observational record keeping and data analysis

% Scientific thinking

P Preparation

1. The night before introducing this activity, ask students to look at nature near their
home (their yard, a nearby park, a yard they pass on the way home, etc.) and
make a list of the things they see. Tell them to look for something they can observe
on a regular basis. Students who do not have access to an outdoor space could
observe an aquarium, indoor plant, etc.

2. Go over examples with students (tfrees, weeds, animals, etc.) to check for
understanding.

D Lesson

1. In a group, ask students to brainstorm possible topics. As they volunteer
information, use the RapidFire™ tool to record it in an Inspiration® diagram.

length of

shadors spider webs

geese in the

, raccoon
pond a’;; ity fauily in
pat Obaervational the Tack 1ot

Jourmnal Idess

. back ward
bind feeder

2. Choose several topics and brainstorm examples of what an observer might look for.
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prez

@ renge of -
movemem
interactions with

other species

geese at
pond in
park Observauonal

Jominal Ideas
feedmg nemperature composmon
ha‘nlts

3. Instruct students to use the Science—Observational Journal template to record their observations
on a regular basis.

compost

Impact on loeal
ECOSVSIENL

4

Observational Journal
A  September 12 at 4:15 pm

@ 1. Observations
O the surface I can see vegetable peels and coffee grounds. When I stir the
compost with a stick, the lower levels look more like dirt than kitchen scraps.
When the sun hits the compost pile, the odor is very strong. It does not smell
bad, bt very "earthe. "

4

@ 2. Conditions
It iz & hot, mugey day.
@ 3. Predictions for wmomov
1 think the odor will become even stronger if the sun stays ot
- B. September 19 at 3:45 pm
@ 1. Observations

There was a cat siting on the fence above the compost pile this moming. T think
she is watching for birds or mice. I hope thew're faster than she iz ! I noticed that
the vegetable peelings I took out last night wrere scatered. If it was a raccoon, T
think it would hawe left footprnts, but I don't see ang.
& 2. Conditions
It has rained for the past three days. Everything is all mucky.
4. Choose one day of the week for students to share observations with the rest of the class.

Encourage other students to ask questions and make observations.

P Follow-up activity

Have pairs of students observing the same phenomenon (shadows, animal behavior, etc.) compare
notes and look for similarities and differences. Encourage them to record their discoveries in the
Thinking Skills—Comparison template.

P Challenge activity

Students can choose different variables to manipulate and make note of effects.
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Rock Cycle

» Standards

The rocks we see cycle,

> Skills

X Simple cycles in nature
X Relation of theory to real world

every day may seem
static, but they are
actually in a constant
state of change. This
lesson helps students
understand how
rocks change, and
learn that
sedimentary,

» Materials needed

metamorphic, and Labels
igneous rocks are all
made of the same Vinegar

\ components. /

Magnifying glass

P Preparation

1. Label each rock with a letter of the alphabet. Keep a list that correlates the letter

Students understand Earth’s composition and structure.

with the name of the rock and the group to which it belongs.

Students understand simple cycles such as the water cycle, nitrogen cycle, and rock

A collection of rocks, including samples of igneous, metamorphic, and sedimentary rocks

2. Create a diagram like the one below and save it as a template using the
Inspiration® Template Wizard. Name this template Rock Identification.

Look at your
rock

Doez it
COTtain
crystals?

TE&
Enter rock

letter(s) here.
HO
SMALL
WWhat 2ize Doez it contain
are they? TES pebbles or
grains of sand?
LARGE
v HO
Enter rock
lettens) here.

Does it HOLES

hawe holes
origit

id?
solid? HOLID

| lenen(s) here.
“What color LIGHT
are the
crystals? DARE.
iy | Enter rock
SCATTERED IetEIs) here.
Howr are
the crystals
arranged?
LAYERS Enter mock
letten(s) here.
e e TE&#
layers the
Fame? HO
\ Enter mck
letten(s) hers.
Enter rock
lettenia) here
What color ™y LIGHT
are the
holes? DARE
Enter rock
letter{z) here
Dioes it fizz
wrhen yon Enter rock
Tt vinegar TES e 1etiens) here
on it?
Enter rock
]| letten(s) here
What daes SHINY
HO itz amiface
look like? DULL
Enter mck
TER h lettex(s) here.
Dioes it
Mo Enter rock
Dogs It gy | letens) here.
have a
2lassy
MO
surface? | Emeriock
letter(s) here.

Enter rock
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P Lesson
1. Place the rocks you gathered on a table and tell students there are three basic
categories of rocks.

2. Have small groups work together to examine the characteristics of each rock. Students should
record their findings in the Rock Identification template you created earlier.

3. Ask groups to explain how they grouped the rocks. What are the common characteristics they
noticed® After discussion, check the responses against your list.

4. Introduce igneous, metamorphic, and sedimentary rocks and explain the rock cycle. As you do
so, use Inspiration to make a concept map like the one below.

The Rock Cycle
cooling
: wreathering and
Igneons Rock erozion
meling
heat and prezsure
meltng
\ wreathering and wreathering and
Er0zl0n EI0310n
compantion and
/ / TR NttoT
Metamorphic s
Rock heat and pressure =" i
Sedimentary
Rock

5. Return to the Rock Identification diagrams the students created and explain how the
characteristics of the rocks (crystallization, layers, efc.) reflect the process by which they
changed.

P Follow-up activities
1. Ask students to investigate how different rock types provide evidence of plate tectonics.

2. Have students determine the relationship between the location of fossils and the type of rock in
which they are most commonly found.

P Challenge activity

Assign groups a variety of rocks to research and determine each rock’s place on the Mohs’ Scale for
hardness.
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Lunar Cycle

Students see
changes in the
night sky every time
they look at the
moon. However,
understanding why
the view changes
from night to night
forms the basis of
understanding how
the solar system

\ works. /

P Standards

Students develop an understanding of objects in the sky.

Students develop an understanding of changes in the earth and sky.

> skill

% Identifying and demonstrating understanding of moon phases

» Materials needed

Internet connection or CD-ROM with photos of moon phases

Reference materials about the moon

P Preparation
Place digital images of moon phases on the computer for student access or compile a
list of web sites where they can download images. You may also prepare a library of
symbols representing the phases of the moon. Using the Inspiration® Template Wizard,
you could then select this library to be the default for a new template.

P Lesson
1. Present and discuss phases of the moon.

2. Assign related reading from your textbook or an article found on the Internet.

3. Instruct students to copy and paste images of moon phases into an Inspiration
diagram and arrange them in order.

full room

J--@

revolution of
the Moon the Earth

wakes the moon

waxing gibbons pre—

to change shape

wraxing crescent wraning crescent

NETF MOON
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4. Have students use the Note tool to add information explaining moon phase, related vocabulary,
efc.

Thiz iz day 15-20 of the
Tnnar cyele and the

illwminated side is mainly
mmed towrard earth.

wraning gibbons

Day 22 of the lunar cxcle
when the moon is exactly
90 degrees ahead of the
sun and is half

last quarter = L
illuminated.

P Follow-up activities

1. Ask student groups to write picture books based on their diagrams to explain moon phases to
younger grades.

2. Encourage students to read about lunar eclipses and relate what they have learned about the
relationship between the Earth and the moon’s appearance.

P Challenge activity

Have students create a concept map of solar, lunar, and terrestrial interactivity in terms of
appearance and physical effects.
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Introducing Variables

Success in science

lies more in
learning how to act
and think like a
scientist than in
memorizing facts
and figures. This
activity introduces
students to
hypothesis testing
and the important
role of variables in

» Standards

Students develop abilities necessary to do scientific inquiry.

Students develop understanding of scientific inquiry.

b Skills
% Observation
A Record-keeping
% Hypothesis testing

» Materials needed

Sunflower seeds, potting soil, three-inch pots, or sturdy paper cups with drainage holes
cut in the bottom. There should be eight for each group, plus several to form a “control”
group, which the teacher will maintain.

experimentation.

P Preparation

1. Open the Inspiration® Science—Lab Report template and modify it to look like the
one below. Use the Template Wizard and save the modified template. Name this

template Experiment Plan.

- Experiment Plan
b A_Variablke 1: Temperature
1. Hypothesis:
& 2. Proced ure:

3.
4.

Place Plant & in refrigerator at night while
FPlant B remains on the window sill.
Results

Conclnsion”

w B. Yariable 2: Moisture

1.

ey 2.

3.
4.

Hypothesis:

Procedare:

We will stop the hole in the boton of Flant C's cup and
wrater both C and D with one ounce of water per day.

Results
Conclnson:

- C. Yariable 3: Light

1.

@ 2

3.
4.

Hypothesis:

Proced ure:

Each night, Flant E will be placed in a closet with no light
while Plant F will stay on the windowr2ill by the aguadom.
Results:

Conclngon:

- D. Yariable <. Soil Acid ity

1.

@ 2

Hypothesis:
Proced ure:

Plant & will be wratered writh a lght vine gar solution 2
times per wreel, Flant H will hase noomal water.

3. Regults
4. Conchngon

2. Assist students as they fill the pots with moist potting soil and plant sunflower seeds.
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P Lesson

1. Instruct students to observe plants in their homes, yards, or neighborhoods, and take notes on
care, conditions, and so forth. Have them brainstorm conditions that seem to contribute to the
health and detriment of plants. When they are finished, their list of variables should include
temperature, light, moisture, and soil acidity. If not, prompt them in that direction.

Divide students into groups of three to four and give each group eight pots and seeds.

3. Using Inspiration, have the groups collaborate on a plan to test the variables on their plants and
form initial hypotheses about the effects of their proposed experimentation.

4. As students carry out experiments, have them document their procedures, results, and
observations in the Experiment Plan template you created.

- Experiment Plan
- A._ Yariable 1: Temperature
a2 1. Hypothesis:
"We predict that Plant B will grow faster.
a2 2. Procedure:

Place Plant A in refrigerator at night while
Plant B remaing on the wrindow sill.

- 3. Results
a. Yeek1:
& -075cmit B - not emerged

b. Week 2:

A-165cm! B-0350m
c. Week 3:

A-375cm! B -dead

4. Conc lnsion-
Our hypothesis wwas Incormect!

A & & |

P Follow-up activities
1. Encourage students to investigate other variables that may affect the growth rate of plants.

2. Brainstorm other simple experiments that could be performed in the classroom.

P Challenge activity

Have students apply statistical analysis to the results of this activity to see if results are significant.
Students can also repeat the experiment to test if the results are replicable.
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Biographies in Science

» Standard

Students understand how the accomplishments and deeds of individuals impact science
and add to human knowledge.

The advance of .

science depends P Skills

more on the work X Analytic thinking
of individuals than A Research

cn}/ other factor. x Writing in content area
This lesson helps

students understand
how individual } Lesson
scientists have 1. As a class, have students brainstorm famous scientists and inventors. Use the

driven scientific RapidFire™ tool to enter students’ contributions into an Inspiration®diagram.
progress.

2. Ask students to share what they know about the people they listed and add your own
comments as appropriate. Save this diagram and name it Science Giants.

3. Have students choose one person to research. Open the Science—Biographical Web
template. Point out that in the symbol labeled “Historical Backdrop,” students should
include information about what the world was like during this person'’s time.

Wihat were the shor-tenm

effectz of this — - G

accomplishment? Did it Major .
change scientific thinlking Arcomplishments What was happening in

the world when this
person was alive? What
was happening in the
seiertific community?

Biography of
(Hame)

“What wras this person's
and ife 1ike? What was his o1
Inflnences her education?

What were the common .
andlor accepted thenries “What obatacles, if any,

: SR did this person overcoms
in the scientific 8 £ 5
ity a1 the fime? during his or her life?
BRI A Wt sigrificantly
influenced this person?

4. Using classroom resources, have students fill in the Biographical Web template.
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make her owmn
telescopes
First wroman o

dizscover a comet

Biography of
Craroline
Herzchel

Continmed as
anL actve
astronomeEr
B uritl her death
Dizcowvered three ot age 98
new nebulae and
eight comets

5. Circulate among the students and encourage them to add information using the Note tool.

French Napoleonic "Wars
Revoluton 1796-1515
1789-1795

Beethosen
WIites Firat ateamm .
" A mphony ship crosses L Education
Ho. 17in 1799 e gt}ﬂanm It waz unuaual for a
- TromAn 10 receive a good
Historical educaton. Caroling's
Backdrop father thought education

was important for all of
hiz children, even girls,
Eduzation 30 she learned music,
math, and French.
Craroling's mother

‘4.- disapproved and tred to
;‘\_/ make sure her danghwers
did othing bt
Biographv of hovsehold chores.
Caraline 2
Herzchel “
1750-18438

Bhe waz suppozed 10
smd ¥ mmsic in England,
Tt she loved
AFTTOTMOTILY 0L .

P Follow-up activity
Open the Science Giants diagram created at the beginning of the lesson. Use the Hyperlink tool to

link student diagrams to the appropriate symbol in the Science Giants diagram. Then export the
diagrams to HTML using the Export as HTML option to form a history of science web site.

P Challenge activity
Have students research the influences their subject had on the scientific community. For example,
students could examine how J.J. Thomson's calculation of the charge to mass ratio of the electron
enabled Robert Millikan to calculate the mass of the electron years later.

©2002 Inspiration Seftware®, Inc.
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Periodic Table

In this investigative
activity, students
learn how fo read
the periodic table
and discuss general
properties of the
elements.

» Standards

Students understand the structure and properties of matter.

Students understand how elements are arranged in the periodic table, and how this
arrangement shows repeating patterns among elements with similar properties.

» Skills

% Deductive reasoning

X Understanding atomic properties

P Preparation

1.
2.

Make sure each student has access to a copy of the periodic table of elements.

Prepare a diagram like the one below and save it as a template using the
Inspiration® Template Wizard. Name this template Periodic Table.

Humber of
protons?
4

Derivation
of this
Fwmhal?

Svmbol?

Mazz of
ong male?
4

D Lesson

1.

Introduce the periodic table to
students and explain how
properties of an element can
be found in its entry. Describe

the meaning of each property.

Assign each student an
element on the periodic table.
Direct them to open the
Periodic Table template you
prepared. Instruct them to use
the Note tool to answer the
questions about the element.

Hummber of
protons?

196 96655

@
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3. After they have answered the questions, instruct students to remove the name of their element
from the diagram. They should then use the Note Quick Control to hide their answers.

4. Assign each student a partner. Each pair should start from the bottom of the diagram, using the
Note Quick Control to reveal answers one at a time. After they reveal each clue, students should
try to identify the element.

P Follow-up activity
Have students determine the relationship between an element’s placement in the periodic table, its
quantum electron configuration, and its reactivity with other elements in the table.

P For younger students

Assign students to work in groups to study and diagram the properties of a single family on the
periodic table.
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Cell Function and Structure

» Standards

Students know the structures of different types of cell parts and the functions they perform.

Students understand the chemical reactions involved in cell functions.
In biology, the parts

that make up the } Skl"S

;/rvnh;(lft::fvsetruc’rures x Analyfic thinking

and fonctions. * Understanding structure and function relationships

Learning about cells

give.s students the 2 Prepqraﬁon

basis for ] Gather instructional materials and Internet resources about cell structures and functions.
understanding

many other

\ biologic functions. / 4 Lesson
1.

Allow students time to investigate the materials you gathered and direct them to take
notes about the structure of cells and functions of cell components.

2. Ask students to volunteer information they learned about cells. Use Inspiration® to
record their ideas.

Cells

@)

OC)O -  Kins

Amninal
Cnly fonnd in
plant cells

3. Check to be sure students listed all cell parts and the functions they perform.
Record additional information in the note associated with each symbol.
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= Nucleus

=3100es genes on chiomosomes
«Organizes genes into chromosomes
0 allowr cell division

«Transports regulatory factors & gene
products via nuclesr pores

sProduces messages (messenger
Ribonucleic acid or mRMA) that code
for proteins

=Produces ribosomes in the nuclealus
=Drganizes the wneoiling of DR A o
replicate ke genes

2

4. Divide the class into groups and assign each group a specific cell part to study. Instruct each
group to create a concept map about their cell part. The Science—Concept Map template can
help them start building the basic structure of their maps.

regulates

Lelps
wanIport

in or out of - -
< compartmnentalize >

T =

—_—

zubeellular
domain

provides
i
N
ancha

ring
Fite
-

cytoskeltal
G

COMmponents

extracellular
Jirchineg

. D‘D.
=4

5. When finished, link each group’s concept map to the appropriate symbol in the original

diagram using the Hyperlink tool.

P Follow-up activity

Collect SEM and TEM photographs from textbooks or Internet resources. Have students calculate the

sizes of various cell organelles.

D For younger students

Divide the class into groups to study the similarities and differences between plant and animal cells.
Create a diagram together using the Thinking Skills—Comparison template.
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Star Quality

It is difficult to
watch a star evolve
through its entire
lifetime, so
astronomers use
knowledge of a
star’s behavior at
various stages to
piece together a
picture of the star's
entire life. In this
lesson, students act
as scientists by
analyzing
information to
answer a variety of

\ research questions. )

» Standards

Students understand the ongoing processes involved in star formation and destruction.

Students know common characteristics of stars in the universe.

D Skills
X Analytic thinking
% Content area reading
A Concept mapping

P Preparation
Gather books, CD-ROMs, and Internet resources about stars.

D Lesson

1.

Begin by asking students what they know about stars. As they volunteer
information, use the RapidFire™ tool to record it in an Inspiration® diagram.

There are
different
kindz of
3tars

/

Staxs form
constellatons

Sometimes
planets look like
atars

Stars are
different
sizes

Zolor
depends on

Terperae .
The sumn is a atar

Go over the diagram with students, clarifying information and pointing out
misunderstandings. Add more information as necessary.
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3. For each symbol on the diagram formulate a question for the class to research.

What kind
of gazes?
%hat are
the kinds
S1ara are of stars?

made of hot
gases

hat is the

difference
hetween a 'I']_';ere are How are
ataramd & - different thew alike
planet? kinds of ] and
Boume tines atars different?
planets look like
Ftars /
Do
—_—— constellatons
m}zig E]?f ari Atars form lnok the same
e ELEw constelltinng from different
i sizes — points on the
planet?

What kind
azzociated depends on .
TErperame
temperatires? D The 3t is & 2tar

%hat iz the
life cwrle
of a star?

4. Assign students to work in pairs to answer the questions, using the materials you gathered
earlier.

5. When students have answered the questions, link each group’s diagram or outline to the
appropriate symbol in the original diagram using the Hyperlink tool. This information can be
saved and utilized as a comprehensive reference guide for future star studies.

P Follow-up activities
1. Have students create a concept map that shows the life cycle of a star.

2. Encourage students to study a particular star (for example, Proxima Centauri, Betelgeuse, or
Cygnus X-1) and write a report on its characteristics.

P For younger students
Assign age appropriate reading material on the life cycle of a star. Open the Science—Concept
Map template and work as a class to create a concept map using this information.

©2002 Inspiration Seftware®, Inc.
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Gaining Momentum

The laws of motion,
as formulated by Sir
Isaac Newton, are
essential to the
study of physics.

By creating a
concept map about
momentum, students
make connections
between ideas

and reinforce

» Standards

Students develop an understanding of properties of objects and materials.

Students develop an understanding of position and motion of objects.

b Skills

% Collaboration
% Concept mapping

» Materials needed

Gather a variety of balls (baseball, tennis, ping pong, etc.). These will be used to
demonstrate momentum, and just as important, changes in momentum.

understanding.
\" )y Lesson

1. Divide students into pairs and instruct them to bounce each ball on two different
surfaces. They should record the drop height and subsequent rebound height using
a meter stick.

2. Tell students about momentum and connect information to the phenomena they
observed during their activity.

3. Encourage groups of students to share notes and record information in an
Inspiration® diagram. Circulate among the students to check for understanding.

Het
momentm is
equal hefore )
and after elastic
collizion
Impulse is & Ty he
force measured .
upon mpact Collision
may be
Momentum Inelastic
Facts
Impt%lsli:eis & Inertia depends
e o the mass of
multiplied by 2 an ohject
e interval
Momentum is
inerta

72
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Instruct groups to create a concept map that reflects their understanding of momentum.

h -

through which
changes in are vsed .
10 atud through which :
sty e studies of changes which subsequenty
Momentum it axe & direct canses a change in
o [i2) regult of
which is
which iz defined as
the product of
Collisions conserved
Sir Isaac
Hewton's
wrhich are ST P—— 2nd Law of
categorized az either velocity mass Illmlion
¥ m . impulse
henp is &) {m) _ Jgﬁﬁc - P
which if o
.“. square, and states that
wltiply by L2, and *
then muldply by
ZFerverna1 =10 . arif ¥F = ma
| iz referred
inelasti - - iz not conserved - - and when both 1o a3
melastic i sides are multiplied
I equala by At, wou arrive at
during which | change in i
! {
1
Kinetic Energy EZFDt = mait
{EE) - o arrive af the
|
' where
- 1
1 : *
1 1
oo isconserved. - - oo -2
aAt

P Follow-up activity
Have students solve problems that involve elastic and inelastic collisions by using the principles of
conservation of momentum and energy.

P For younger students
After demonstrating momentum with the assembled props, discuss the implications of momentum in
safety. For example, you could study driving, running, or throwing.

Lesson inspired by:

Paul M. Rutherford, Ph.D.
Instructor

Summit Technology Academy

Lee’s Summit, Missouri
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Reading Scientific Texts [¥

» Standards

Students understand science vocabulary.

Students read and understand a variety of texts relating to science (lab reports, articles
in science magazines, efc.).

Research shows the
importance of

regular written > Ski"S

response to

reading, both as a % Support reading process and critical thinking
way of monitoring % Comprehension, inference, and vocabulary enhancement
student

comprehension and | ) Materials needed

providing a forum
for discussion. This Gather a collection of popular science magazines and newspaper articles about recent
lesson provides a science news.

way to set up
reading response in } Prepqrqﬁon
the science

1. Make a list of the information students should be looking for in their science
classroom and may

be adapted fo reading. For example, “Does this article relate to another branch of science?” or
address your “List new vocabulary words found in your reading and investigate their meaning.”
articular goals . . . .
an sruder?rs 2. Create a diagram like the one below and save it as a template using the
\—j Inspiration® Template Wizard. Name this template Scientific Text.
E——
] Summary
Tell more about the article
here
Surmnmary
="
Tite: 4
‘ Author:
Hew
r Focabulay
Connections
Content t t
1 i
; ¢ | |
Quiote from Cropte from iote from Tell about the meaning of
article article article the word here
L Quote from article
Paraphraze the quote here,
P Lesson
1. Assign students to read one scientific article a week from the collection you
gathered.

2. As students finish their reading, have them record their thoughts in the Scientific
Text template you created.
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3. Encourage students to use the Note tool to add information if they have additional comments or
questions about their reading.

Clonnectons
Orther smdies
| This article is similer o one in |~
the newspaper last week about
Hormal cell cell growth and cancer. The
zrowth studies were taking place in
ditferent places and were at

ditferent stages in
experimexntation. Thew are both
having difficulty finding & waw
1o "deliver" the experimental
diags. That iz, regular methods
(like pill form or injections) are
not working.

lﬂ T

gl

P Follow-up activity

Ask students who have read the same article to respond to one another’s diagrams. This allows them
to learn about other insights and points of view.

P For younger students
Read an article as a class and discuss it before having students complete the template.
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Science Careers

When students
think of careers in
science, they often
imagine a white
coat and a
laboratory. A
career in science,
however, can take
a person from the
polar ice cap to the
bottom of the sea.
This lesson helps
students appreciate
the real world uses

» Standards

Students understand the relationships among science, technology, society, and the
individual.

Students are aware of the role of science in a variety of careers.

» Skills
% Research

A Career planning
% Real world connections

P Preparation

Contact people in your community whose jobs require an understanding of one or more
branches of science and invite them to visit your classroom.

\ for science. / } Lesson

1. In a group, ask students to brainstorm what they know about the branches of
science. Use the RapidFire™ tool to enter students’ contributions into an
Inspiration® diagram. Continue by adding sub-branches to the main sciences. Save
this diagram and name it Careers in Science.

hatany

76
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2. Have pairs of students research one of the sub-branches of science and look for careers within

that field.

W

Food

flavoring
agents and
Preservatives
Foods and M\
beverages Epldemlology
produced by Trud uztial Waste and
ricrobial activity mJJ:rohlolnglst wastewater
AN EITENT.
( Erisinomime:
Vu‘ology
Chmsal
mJJ:rohlolng
Pa:fasm:nlogy
Inmwmlog}’ rildlife biologxs
(7] Immunalogy

Vaccines profect umans
and animalz from diseases
cauzed by microbes.
Recombinant DHA
technolog v has allowed the
production of new vaccines
that protect without the risk
of infection.

%

Remind students to use the Hyperlink tool to connect useful Internet sites to their work.

3. Ask each student to choose a career to investigate, checking requirements for degrees,
internships, and other necessary experience. Students should also look at online job postings to
determine demand and salary range for that career.

4. Encourage students to present their diagram to the rest of the class.

Arrange for the people you contacted to visit your class and share information about their
careers with students.

P Follow-up activity
Look at online syllabi of required courses for a particular science career. Determine which courses in
high school would be most useful and what supplemental reading is available.

P For younger students
Concentrate on the branch of science you are currently studying.

©2002 Inspiration Seftware®, Inc.
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Classroom
Examples

Inspiration® contains 50+ curriculum-aligned templates to inspire
your students. The pages that follow include a number of
completed templates as examples of possible classroom uses.




Lanquage Arts

» Autobiographical Event

L Now
T know more abont all the
things he did in his life. [ Now i
wouldn't be here if it e ot
weren't for him. I atll
Tawe the dollar and I take L Background Info...
itoutand look at it all the Backgmumnd
time. Tnformation | 1 wras 10 years old and my
) The mother decided I should
2 n Significance meet iy 90-vear-old great
grandfather. I didn't wrant 1o
20.
& Third 2
e
v great grand father
gawe me an 0ld silver
dollar.
Where?
Third
), L When?
%
g Heveral SUMMErs ago.
WWhen?
Hecond
& Second
Mom and the others 1ld
stordes, but I didn't say
anything. First Mom
=] First When she gets an idea,

» Book Comparison

IMom told me I had 1o go ﬂoonecania]kheroutof
and gave me a lecture on -

Tamnily.

%

Conclusions

Thaw i oy
£ B (REdT

Fathimam A

= Louis Sacher

Bom in 1954, studied
economics and law,
but decided to write
for young adults.

Lomis Bacher

Friendship

i Tone,mood, style

The anthor's woice iz
"mock serious. " It's as if
he and the reader hoth
Enow that the story
couldn't happen, but
they're not going o talk
ahout it.

Tone, mood,
3ty

gzt

%

Message 1o the
reader

-

L Messageto..
The underdog can
wwin!

Book
Cromparison

e B
Fumien o FFE e
aiet

L Whatdo the...
Gary Even though they're
Paulsen hoth old, they have &
southful spirit.

ay

—

= Gary Paulsen

What do the
He waz bom in 1939, anthors' lives
ran awray from home harve in
at 14, and joined the COTTOnT
carndvall

-

%
Howr are the

themes similar
or different?”

:

L How are the..

Moz more like
fantasy, and Shesher
iz very realistic.

L Tone, mood, style

The tone iz very intense. It
made me feel as if the story

were happening 10 me. How axe the

tone, mood ,
and style alike
or different?”

. +

Howr are the
hooks'
messages alike
or different?”

Tone,
mood, style

Meszzage 1o
the reader
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Social Studies

D Historical Episode

Ewrent
Sequence

Specific Canse:
Covumermoration
of the Cetiysburg
Hational
Cemetery in
Greneral Canze: Pennsylvenia
Became a il War
clazsic of
Arnerican
political Dettysbury
literamre Cemetery
Canze

Hovember
19,1863

Judge Dasid
Wil (nsrited
Lincoln to

Linzaoli
anives in
Crettysburg
on Hov. 19,
1863
Lincoln
receives
irsritation to
speak at the
CEINETELT
dedication

» Pro and Con

Erases economic
distinctions.

Trniforms for
teachers, too?

We should teat
this theors.

People apeak)
Tosrolved

Edward Everett,
the ather
spealer, most
popular orator
of the imes

School
Uniforms

. Con:
Pro:
Lack of
Safety and L :
Discipline Indiwidvality and

Smdent Rights

dmdents need 1o
express their
individuality.

Help smdents focus.
They will not be
thinking about clothes.

People should be
allowed 10 choose how
they spend their
MODEY.

People who shouldn't
be on zchool grounds
hecome more wisible.

Smdents are more
likely to behawve.

Relating appearance 0
‘behawior iz simplistic.

EBoth sides have mexit,
butI like the idea of
uniforms. It may be a
quick fix, butit's beter
than nothing atadl.

Policies target
SOME groups

Looking at the
anrface of
hehasior instead
of root canzes.

L Duration:.

The other speech
lazted for tso
hores.
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Science

» Classification

L weigh fromtwo...

& most are nocturnal

Wince they hunt for food at

night, they can live in the L
game habitals as monkeys

and apes.

The smallest of the

prinates.

G live exclusively in...

Since Mew World monke vs
live high in the treetaps, they
are well protected from most
large predamwrs. Living in
trees has alzo conditioned
Theim 1 keep 4 mainly
segetarian diet. Asa result,

thete is very limle difference | LVE exclusively

in zize hetween the males in treetops
and fermales.
2
Hew World
mostly Ol World
terrestrial

canlive in @
almost any kind
of Jand habitat

can live in...

01d World
wnondse w8 can be
found throughout
Africa and Aaia.

» Hypothesis Proof

Alvarez Impact
Theory

G Alvarez Impact Theory

In 1980, phyeicist Luis Alvares
and hisson, YWalter, theorized
thatan e nonmons asteroid hit the
Earth about 65 million wears
ago. The tmpact acattered dust
and detbiis into the atmosphere
blocking out sunlight. It also
ravzd fires, stonms, idal waves,
and perhaps even earthquakes.
Dipring this time , 8 mass
extinction of many species,
inclnding dinosanys, took place.

%

weigh from
w0 ounce s to
two pounds

»

Monksys

¥

Geologic
evidence

Chemical
evidence

Eiological
evidence

Primates

rely primarily on...

Bince prosimians rely

mostly on smell to find prew
and interact socially, theic
nozes tend to be longer,

% wetter, and more developed

most are
noctumal and ape
rely primarily
on smell

T

Y

Apes

3.

Progimians

Hypothesis Proof

i  Geologic evidence

& 120-mile-wide, 1-mile-
deep impact crater on the
T ucatin Peninsula dates
back 10 65 million wears
ago. It conld have been the
asteroid that cavsed the
earth 10 change.

i Chemical evidence

Inthe claw layer fromm the
cretaceons perind there are
rare elements that are
uzually oudy found neay the
earth’s core. Scientists think
the presence of such
elements at that lewvel
anggests they came from an
asteroid or meteorie.

L Biological evidence

any plants and plankton
hecame extinet about 65

v ion years ago, probably
hecamse the dust from the
impact blocked their
sulight.

than those of the monkews

extensive
language
capabilities

hasre larger,
more complex
braing

G havelarger, more...

Zamses apes to have a longer
zestation period and a later
ity than monkeys. It can
take apesup to 13 years 1o
reach maturity. Becavs:
poung apes take so long to
e, the familial bond is
FONERT.

1 think this
theorv is
prohahly

correct

& Ithink this theory...

A1 of the evidence points 10
acamatrophic event that
wrould have affected the
ability of dinosaes o
SUrTive.
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Planning

P Assignment Plan

I Beginwriting...

Cro over 0ld papers o
see what my nsval
mistakes are.

P Web Site Plan

L Seneca Falls...

This 1848 convention
urged Americans 1o
fight for social
resolution, especially
women's fght to vote
in order 1o overtum
" st systeny, " .
AL BRIt EyEE, Beneca Falls
Conference
%

An dge of .
Ag. Changing
Social
: the Law
Digsemt
Timeline .—.ﬂ IMilestones

Azsignment:
Fresh Water
Ecozvstem
Paper

completion

Tasgks necessary 0

Begin wiriting
the sections.

Download
images

Inspiration
ontling

Edit

Her World

Leaders of
the

Mowvement

L Check resources..

Check rivers, streams,
ponds, lakes, or wetlands
1o see which is hest.

L Download images

Have a3 PICT and then
label and meake note of
3000CE.

I Elizabeth Cady.

Elizabeth Cady Stanton,

Elizabeth = suffragette, editor, and
Cady wrter, was ong of the

Stantan

the ‘s ghts
15151902 | pommmet o oo

moverment in the
nineteenth century.

E Biography
Women's
Suffrage
Movement

Career

oday's
date:
October 2

Due date:
Qcmber 25

Complete by
Oetober 4

v

Complete by
Oetober

Complete by
Oetober 14

Complete by
Qctber 20

Complete by
Oetober 22

most influental figures in

Horial

Religious

Hexury
Stanton

Influences -—1

Margaret Livingstone
Clody and Deniel Cady |™

Tntellecmal
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Thinking Skills

P Analogy

aneak e {5 1)) i prowl

jealonsy iz - BNV

» Question Formation

Tn the ook é

Information
inwestgaton

Why i3 Matthew Cuthbert
surprized wwhen he picks
Axine up at the ain

What doez Anne learmn

atation? about wandty?®

Question
Formation for
Anpe af (reeR

Peraonal
BXDerience Tinplisd
knowledge

What feelings do [ hawve
in comumon with Anme? What things does Anme

Trish for?
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How To

Throughout the book, various lessons reference using the
Template Wizard, the creation of custom libraries, and exporting
documents to HTML. This section provides a step-by-step guide
for using these inspiring features.




How to Create Templates

Educators often create their own templates to use as a starting point for a special project or assignment.
The Inspiration® Template Wizard walks you step-by-step through saving any Inspiration document as a
template.

Template Wizard

Creating your own templates in Inspiration is simple.

Just set up the currently open document the way
vou want it, then click through these easy steps.

?E

How would you like the template to open?

@ Exactly as it currently appears on screen

() Diagram centered, Main Idea selected with text highlighted

e | [concer

P To create a template:
1. Create the diagram or outline you want to save as a template.
2. On the Utility menu, choose Template Wizard.
3. Choose how you want the template to open, and then click Next.
4. Choose the symbol defaults for the template, and then click Next.

The document's current default settings are displayed. To use the Inspiration program's default
settings, click Factory Settings.

5. Choose the link defaults for the template, and then click Next.
Choose the note defaults for the template, and then click Next.
Choose the outline defaults for the template, and then click Next.

Choose printing defaults for Diagram View and Outline View, and then click Next.

0 © N O

In the Save dialog box, choose the folder where you want to save the template. Inspiration
automatically opens the Inspiration Templates folder, but you can choose any folder.

10. In the Name box, type a name for the template.
11. Click Save. In Windows the file is saved with an IST extension.

12. To set the newly created template as the default template for the Inspiration program, select the
Set as Default check box in the Success dialog box. When you choose this option, all new
Inspiration documents will be based on the newly created template.
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How to Create New Symbol Libraries

It's easy to create custom libraries for imported graphics and images created using the draw tools.
Educators can copy frequently used symbols into a custom library, and create custom libraries for
special projects or class assignments.

P To create a symbol library:
1. On the Utility menu, choose New Symbol Library.
The Add New Library dialog box appears.

Add New Library

Category:

| Custom Libraries w]|

Mew Library Name:

2. On the Category menu, choose the category you want the new library to appear under.

Note . . . You can place a symbol library under any category on the Symbol palette. If you do
not choose a category, Inspiration places a new symbol library under the Custom category.

3. In the New Library Name box, type a name for the library.

4. Click OK to create the library or click Cancel to exit without creating a new library.

©2002 Inspiration Seftware®, Inc.




How to Use the Site Skeleton™ Export

The Site Skeleton™ export allows educators to transform a diagram into the foundation of a web site,
including a clickable site map. The Site Skeleton export makes each symbol or topic a separate
page in the web site. All notes text appears on the page corresponding to the symbol or topic to
which it was associated. Links in the diagram become hyperlinks on the web pages. Arrows show
hyperlink direction.

Intro Page ——Each symbol b(_ecomes a
separate page in the web site.
_

Links become hyperlinks
in the web page.

F

Literary
Home Page

P To use the Site Skeleton export:

1.

LA

On the File menu, choose Export as HTML. The Export to HTML dialog box appears.
Under Start Pages, choose Site Skeleton.

Click Save. The Save As dialog box appears.

Navigate to the folder where you want to save the HTML file.

Enter a name for the HTML file. Inspiration automatically uses your main idea as the name
and assigns the appropriate file extension, but you can change it if you want.

Click Save. The project is saved as a set of HTML files which can be finished using an HTML
authoring tool.

Note: When creating a web site, you may wish to use links with two-headed arrows. This signifies
that there are hyperlinks back and forth between two pages, while single-headed arrows make a
hyperlink in one direction only. To create a two-headed arrow, on the Link menu, choose Arrow
Direction, and then select Both Arrows.
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